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Executive Summary 
The "D2.3 Recommendations by the MCE high level expert group on micro-credentials and 

programmes qualifications and the learner perspective" is a comprehensive exploration and 

analysis of the role, impact, and potential of micro-credentials (MCs) in the context of lifelong 

learning and professional development. Funded by the European Union, this document is a 

deliverable under the ERASMUS project, focusing on the validation of reports and gathering 

recommendations from high-level authorities to operationalize European Council 

recommendations on lifelong learning and employability. 

The document meticulously investigates learners' motivations and preferences concerning 

micro-credentials, addressing a noticeable gap in understanding the learning needs 

associated with these new learning formats. It synthesizes findings from a systematic 

literature review, focus group studies, and surveys, emphasizing the learners' perspective on 

micro-credential formats and learning services for continuing education and professional 

development. 

Three distinct learner profiles were identified: the Senior Expert Learner, the Senior Explorer 

Learner, and the Junior Starter Learner, each with unique learning needs, motivations, and 

preferences. The Senior Expert values practical, job market-oriented courses and certification 

for credibility within their occupation. The Senior Explorer is characterized by a willingness to 

explore new professional avenues, using educational credentials to explore new fields or 

embark on a reskilling process. The Junior Starter, being in the early stages of their 

professional journey, highly values certifications to showcase complementary skills needed 

for career advancement. 

The document underscores the ambiguity surrounding the term "micro-credential" and 

emphasizes the need for clear definitions and recognition guidelines to ensure learners fully 

understand the offerings. It also highlights a pronounced demand for practical content not 

typically covered in traditional degrees and a preference for flexible, modular, and applicable 

learning experiences. 

Several recommendations are proposed to optimize the design and implementation of micro-

credentials in universities. These include active promotion of MCs, modularization and 

flexibility in learning pathways, establishment of systematic quality assurance procedures, 

consideration of diversity and inclusivity in design and delivery, collaboration with 

stakeholders for recognition and accreditation, exploration of diverse funding models, and 

incorporation of the learner's perspective to balance market demands and learner 

satisfaction. 

In conclusion, the document provides a multifaceted approach to micro-credentials, 

emphasizing their potential to create an inclusive, flexible, and high-quality learning 

environment conducive to lifelong learning. By adopting the recommendations provided, 

universities can align micro-credentials with market demands, learner needs, and 

preferences, thereby contributing to the advancement of lifelong learning and professional 

development. 



Table of contents 

Executive Summary .................................................................................................................... 3 

Introduction ............................................................................................................................... 5 

D2.1 and D2.2 in summary......................................................................................................... 6 

D2.1 Meta-research on the learner perspective on micro-credential formats and learning 

services for continuing education and professional development ........................................ 6 

D2.2 Learner preferences and expectations regarding micro-credential programmes ........ 6 

Focus Group Results ........................................................................................................... 7 

Gathering of feedback and recommendations .......................................................................... 9 

Procedure ............................................................................................................................... 9 

Implications for Universities ................................................................................................... 9 

Recommendations: .............................................................................................................. 10 

Annex I feedback on D2.1 provided by the HLA group via Padlet ........................................... 12 

Annex II feedback on D2.2 provided by the HLA group via Padlet .......................................... 13 

Annex III recommendation provided by the HLA group via Padlet ......................................... 14 



5 

Introduction 
This document is a deliverable, specifically the number 2.3, developed in the frame the MCE 

project. Its aims are from the one hand the validation of the reports, and the results, 

developed within the work package 2, led by the University of Catalunya (UOC); and from the 

other hand, to gather recommendations from the high- level authorities’ part of the project 

to enable MCE’s partner institutions to better operationalize the European Council 

recommendations on lifelong learning and employability. 

The High-Level Authorities (HLA) group is composed by leadership staff belonging from each 

of the MCE’s partners’ institution, and more specifically people specifically dealing with the 

design of institutional policy and strategy in relation to micro-credentials, and, in general, 

with modularization of continue education and professionalization.  

Figure 1 below details the role covered by the HLA group involved. 

Figure 1- High- Level Authorities representatives 

To validate these results and gather the recommendations reported in this document, on 

September 19th, 2023, was held an online workshop, facilitated through the use of interactive 

tools to gather structured feedback. Before this event each participant was informed about 

the structure and objectives of the meeting through electronic correspondence, together 

with the information, each HLA invited also received the final copy of D2.1 and a ‘camera 

ready’ version of D2.2.  

This document is drafted following the same structure of the workshop. Firstly, presents the 

main results of D2.1 and D2.2; secondly report on the general feedback of the HLA on the two 

deliverables and thirdly reports the recommendations. 



D2.1 and D2.2 in summary 
The primary focus of reports D2.1 and D2.2 was to investigate learners' motivations 

and preferences concerning micro-credentials. While extensive literature has analyzed 

the perspectives of providing institutions and employers, there has been a noticeable 

gap in understanding the learning needs and preferences associated with these new 

learning formats. This gap in the literature was the primary motivation for the focus group 

study (FG). 

D2.1 Meta-research on the learner perspective on micro-credential formats and 

learning services for continuing education and professional development   

We conducted a systematic literature review to understand the current state of the art 

regarding learners' perspectives on micro-credentials. Given the rapid evolution of this field, 

our review was limited to literature from 2018 to 2022. We employed the PRISMA approach 

and searched databases such as Scopus, ISI Web of Science, and Google Scholar. Due to the 

lack of consensus on the terminology for micro-credentials during this period, we utilized a 

broad range of search terms. Additionally, our colleagues and partners from the MCE Project 

assisted in identifying relevant papers. After a rigorous review and filtering process, 48 papers 

were selected for detailed analysis. 

The first report emphasized that most data in the literature were collected through surveys 

administered during or after a micro-credential course, with a significant focus on MOOC 

offerings. Interestingly, the term 'micro-credentials' was infrequently used, with MOOCs 

being the more common terminology. The primary drivers for undertaking micro-credentials, 

as identified from 41% of the analyzed papers, were just-in-time needs and employability. 

Other motivations included curiosity (32%) and flexibility (32%). In terms of course 

satisfaction, learners showed a preference for online, asynchronous, and short learning 

experiences. 

However, it's crucial to note that these preferences might be influenced by the predominant 

online nature of MOOCs. Furthermore, while drivers for micro-credentials were well-

documented, only 4% of the reviewed publications directly assessed learners' preferences. 

This highlights a significant gap in the literature, suggesting the need for more comprehensive 

studies, possibly employing qualitative and mixed-method approaches. 

D2.2 Learner preferences and expectations regarding micro-credential programmes 
To facilitate data comparison across partner institutions, was designed a semi-structured 

interview and a survey. A total of 115 participants engaged in 26 focus group sessions, while 

129 responded to the survey. Due to data anonymity, it was impossible to identify the 14 

respondents who only completed the survey and not participated in the focus groups 

sessions. 

The majority of focus group participants were middle-aged learners (36-55 years old), 

primarily alumni of continuing education programs. The sample consisted of 69 women and 

59 men, with most holding either a bachelor's (46/115) or master's degree (40/115). A 

significant proportion were employed (103/115), with 51 studying part-time. The majority of 

participants were of Spanish or Dutch nationality. 
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Focus Group Results 

Thematic analysis of the focus group data revealed 22 primary themes. Key findings include: 

1. Familiarity with the term 'Micro-Credential': 70 out of 115 participants were familiar

with the term, while 59 were not.

2. Reasons for Pursuing a Micro-Credential: The primary motivations were the pleasure of

learning (93/115), job retention (76/115), and acquiring new knowledge (61/115).

3. Factors Valued in Micro-Credentials: Flexibility was the top factor, followed by support

from teachers and peers, and university certification. Certificates from commercial

entities like Microsoft or Google were less valued.

4. Benefits of Micro-Credentials: Key benefits included opportunities for professional

development and acquiring specific knowledge and skills. Flexibility and accreditation

were also highlighted.

5. Format Preferences: Online formats were most preferred, with a duration of 1-3

months, typically delivered on weekends and evenings.

6. Micro-Credentials vs. VET: The stackability of academic micro-credentials was seen as a

significant advantage over VET offerings.

7. Preferences for Micro-credentials. It was investigated the willingness of learners to pay

for a micro-credential offered by the university. Out of 115 respondents, 86 expressed

a willingness to pay.

This data is noteworthy, especially considering that many participants, during focus group 

discussions, identified as intrinsically motivated learners. While they might not have been 

initially motivated by the credential itself, they expressed an interest in the potential value of 

such a credential in the future. They recognized the volatility of the future, understanding 

that they might need to reskill or upskill, and that such credentials could be pivotal in 

achieving those goals. It's worth noting that the credential held more value for those with an 

immediate need, such as presenting it to a potential employer, changing jobs, or seeking a 

promotion. Conversely, it was of lesser immediate value to those who were learning purely 

out of curiosity. In terms of payment, nearly 20% indicated a willingness to pay up to 50 euros 

for a micro-credential. However, only 8% of those who already held a credential expressed 

this willingness. As the price increased to more than 201 euros, none of the respondents 

without a credential were willing to pay, compared to almost 5% of those with a credential. 

This suggests a distribution leaning towards a higher willingness to pay among those already 

holding a credential. One respondent noted that while they were not concerned about course 

accreditation due to satisfaction with their current professional position, they acknowledged 

the unpredictability of life. They mentioned the potential need for a credential for future 

promotions, such as becoming the head of a department. Another significant factor is the role 

of micro-credentials in public service, where they are often considered essential for 

promotions. 

Looking at the data was possible to categorized them and identify patterns and therefore 

learners’ profiles mainly grouped in three educational models that cater to their specific 

needs (Figure 2). 



Figure 2- Learners profiles identified in our sample 

1. Senior Expert Learner-- The first category, named the "Senior Expert," typically has over ten

years of working experience, likely having completed a degree around 2020, placing them in

their mid-30s. This individual has clear professional goals, seeking recognition and promotion

within their established occupation. Motivations for this learner are primarily centered

around acquiring short, self-paced, practical, and job market-oriented courses. Certification

is valued to the extent that it aids in establishing credibility within their occupation amongst

peers. Flexibility is crucial for this category due to their busy schedules and familial

commitments, and there is a pronounced preference for courses that do not necessitate

socializing.

2. Senior Explorer Learner-- The second type of is characterized by a willingness to explore

new professional avenues. These individuals are not content with their current roles and are

eager to explore other paths, using educational credentials to either explore new fields or

embark on a reskilling process. For the Senior Explorer, micro-credentials serve as both a

testing field and a pathway to potentially secure a new occupation or role. Certification holds

varying degrees of importance within this category, being particularly crucial for those

undergoing a reskilling process.

3. Junior Starter Learner -- The third category is the "Junior Starter," individuals who have

recently completed their degrees and are in the process of establishing themselves

professionally. For Junior Starters, certifications are highly valued as they can showcase

complementary skills needed for career advancement. The importance of certifications is

more pronounced in this category compared to Senior Experts, as the latter have already

established their credentials through their careers, although they seem concerned about

collecting to many degrees in an overqualification detrimental to their resume.
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It is, however, imperative that future research endeavors explore further into these 

classifications to better understand the traces of each category and to facilitate the 

development of a personalized offering of micro-credentials that responds to the learners 

needs. 

Gathering of feedback and recommendations 

Procedure 
It was asked to the HLA group to provide their feedback in relation to respectively D2.1 and 

D2.2. it was asked to give a comment on each document structure; readability; sources; 

impacts; limits and transferability. The comments were collected in two Padlet reported 

respectively in the annex 1 and 2. Overall the feedback to both documents were very positive. 

The same mean was used to collect the HLA recommendations, together with an open 

discussion online.  

Implications for Universities 
In general, it can be retrieved from WP2 reports that there is some ambiguity surrounding the 

term "micro-credential". If universities choose to use this term, they must ensure clarity in its 

definition so that learners fully understand the offering. The primary motivations for seeking 

micro-credentials, as identified in our study, include personal interest and career objectives, 

with upskilling and improving one's current job situation being paramount. Social and 

academic motives played a secondary role in our sample. It's essential to emphasize that 

these findings are based on a small sample, and thus, cannot be generalized. 

There is a pronounced demand for practical content not typically covered in traditional 

degrees. Many learners find that some postgraduate courses tend to reiterate undergraduate 

content and are overly theoretical. They express a need for practical, applicable, and timely 

learning. Additionally, there's a preference for flexible courses requiring up to 10 hours per 

week. Learners also appreciate the modularization of micro-credentials into different levels 

and learning pathways. While official credentials are valued, and many are willing to pay for 

them, there's skepticism about their recognition by other institutions or companies. 

Micro-credentials hold significant potential. For them to be genuinely empowering, they must 

be recognized by both universities and employers. Establishing a common framework is 

crucial to ensure a universal understanding of what a micro-credential represents in terms of 

purpose and skills. 

The findings suggest that universities might consider implementing different educational 

models to cater to these diverse learner needs. One model could maintain the traditional 

structure but in smaller, more flexible units with built-in pathways leading to shorter 

qualifications. This model would be particularly beneficial for Senior Explorers and Junior 

Starters. Another model could focus on offering applied, just-in-time courses that 

complement traditional degrees, catering primarily to Senior Experts and Junior Starters 

seeking career advancement. 



Furthermore, the studied reported predominantly focused on populations with 

undergraduate and master’s degrees, and there is a pressing need to explore the 

motivations and needs of underserved populations, including those without degrees and 

those more likely to be unemployed. Understanding the diverse drivers and expectations 

of these learners is crucial for developing appropriate educational offerings and business 

models. 

The research carried out in WP2 identified the diverse drivers and expectations of different 

categories of lifelong learners. It is crucial to understand these variations to organize 

institutional offerings according to the needs of these diverse learner populations.  

 Recommendations: 

1. Promotion and Communication:

Universities should actively promote MCs to attract diverse learner demographics and

stakeholders, including employers and authorities, ensuring widespread awareness and

accessibility. A targeted promotion and communication strategy can help in achieving

this.

Recommendation: Universities should invest in robust marketing and outreach campaigns to 

raise awareness about the value and relevance of MCs among potential learners, employers, 

and other stakeholders 

2. Modularization and Flexibility:

HEIs should consider the modularization of learning pathways, offering flexibility and

diverse options to accommodate different learning needs and preferences. This includes

creating pathways leading to diplomas and others focusing on upskilling and reskilling.

Recommendation: Universities should design MCs with flexibility in mind, allowing learners 

to choose pathways that best suit their needs, whether it's for upskilling, reskilling, or 

pursuing a diploma. 

3. Quality Assurance:

Establishing systematic quality assurance procedures is crucial to gain the trust of

learners and employers. A robust quality assurance system will validate the value and

impact of MCs for individual learners and ensure the delivery of high-quality learning

experiences.

Recommendation: Establish a rigorous QA system for MCs to ensure their credibility and 

acceptance among learners, employers, and other stakeholders 

4. Diversity and Inclusivity:

Policies should acknowledge the diversity of learners, ensuring that the design and

delivery of MCs are inclusive and cater to specific needs. This includes considering the

diversity of age, learning models, sectors, and disciplines.

Recommendation: Design MCs with a focus on inclusivity, ensuring they cater to the diverse 

needs of learners across different age groups, disciplines, and backgrounds. 

5. Recognition and Accreditation:



11 

Further work is needed on the recognition of MCs by both HE providers and employers. 

Clear and straightforward recognition guidelines and a common framework that allows 

for exemptions and transferability are essential. The impact of MCs will significantly 

depend on the possibility to deliver them with the same accreditation standards, such as 

ECTS, as regular programs. 

Recommendation: Collaborate with stakeholders, including employers and other educational 

institutions, to establish a universally accepted recognition and accreditation system for MCs. 

6. Employer Engagement:

To facilitate specific policy changes, insights into employers' perspectives on the

validation of learning are essential. A comprehensive understanding of employer needs

and expectations will help in aligning MCs with market demands and ensuring their

relevance and applicability in the professional domain.

Recommendation: Similar to the point above, it is worth collaborate with employer because 

is a key stakeholder of the process. 

7. Funding and Business Models:

It is imperative to define clear business models or policy-based funding models for MCs.

Information on funding sources, whether fully or partially state-funded, is crucial for the

strategic planning and sustainability of MCs in HEIs.

Recommendation: Explore diverse funding models for MCs, including state funding, private 

partnerships, and learner fees, ensuring accessibility and affordability for all potential 

learners. 

8. Learner’s Perspective and Market Driven Approach:

Policies should also consider the learner's perspective, ensuring that MCs are not only

market-driven but also cater to the needs and preferences of the learners. This approach

will help in achieving a balance between market demands and learner satisfaction.

Recommendations: Involve students in your policy development and or invest in study that 

could capture their needs and preferences 

These recommendations suggest a multifaceted approach, emphasizing the importance of 

promotion, quality assurance, diversity, recognition, employer engagement, and funding in 

the design and implementation of policies for micro-credentials in universities. The hope is 

that by adopting these recommendations, universities can create an inclusive, flexible, and 

high-quality learning environment beneficial to lifelong learning. 



  
 

Annex I feedback on D2.1 provided by the HLA group via Padlet  
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Annex II feedback on D2.2 provided by the HLA group via Padlet 



Annex III recommendation provided by the HLA group via Padlet 
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